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ABSTRACT 

This educational research was conducted to determine 
what affective and cognitive effects two different teaching methods 
have upon a group of 10th grade students learning about the 
Constitution of America. Both the experimental class, taught by the 
simulation- game method, and the control group, taught by the lecture 
discussion method, were instructed by the same teacher for a period 
of ten days. Pre- and post-experiment content examinations and 
attitude surveys were given to the two groups to determine 
comparative effects. Providing no statistical evidence to support the 
hypothesis that simulation-games enhance the ability of the student 
to acquire more factual, and conceptual knowledge, this study does 
indicate that games can influence students' attitudes and values in a 
given direction. These findings also indicate a need for further 
investigation of such elements as measurement of retention, 
relevance, and transfer factors, and effects of the two teaching 
methods of different achievement levels. Appendices include a 
teaching guide of the game "Constitution Today," content and attitude 
tests, and a > bibliography. Related documents are ED 048 176, ED 049 
099, and ED 049 100. (Author/SJM) 
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A COMPARATIVE STUDY OF SIMULATION GAMING " 

AND LECTURE- DISCUSSION METHOD 

Ronald Stadsklev^ • 

PROBLEM: Ttiis, study attempted to determine answers to the. following 

questions by experimental means: (1) What effects do these different 

teaching methods have upon the amount of knowledge a group of 10th 
grade students learn about the Constitution of America. (2) What effects 
do these different teaching methods have upon the students' attitudes 
toward the Constitution of America. (3) What is the students' attitudes 
toward the process by which they were instructed. 

METHOD OR PROCEDURE AND DATA SECURED : The experimental class was 

taught by the simulation-game method and the control group was taught 
by the lecture-discussion method. Pre- and post- tests were given to 
determine the comparative effects. 

RESULTS OR FINDINGS ; This study provided no statistical evidence, to 
support the hypothesis that simulation games enhance the ability of the 
student to acquire more factual and conceptual knowledge. On the. other 
hand, it definitely established its increased effectiveness in dealing 
with attitudes and emotions, i 

SUMMARY AND CONCLUSIONS : Simulation-games seem to indicate that 

they can be powerful tools for influencing attitudes and values in the 
direction one desires to move them. The big moral implication of this 

i 

is: who or how do we determine what are desirable attitudes and values?. 
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Needless to say, teachers should be making an effort to understand this 

■ . ■ . ' .• V 

/ 

method and become proficient at employing it in their classes. It 
also means that college methods classes should be devoting significant 
attention and effort to this technique. 
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CHAPTER I 



INTRODUCTION 

I. BACKGROUND AND SIGNIFICANCE 



It is obvious to any observer that today, after fifty years of 
rather static condition, the social studies is now in the process of a 



revolutionary change, and this revolutionary change is exploding in 
every direction. Fenton has attempted to place these changes into five 
categories. . 

Five semi-independent developments have been taking place con- 
currently in the social studies. “ One group of scholars has been 
developing ways to state objectives of instruction in terms of 
specific mental and physical acts expected from students and to 
develop tests to determine when these objectives have been at- 
tained. A second group has concentrated on the development of a 
variety of teaching strategies, each appropriate to a particular 
goal. A third group--by far. the largest, best-financed, and most 
publicized--has produced new teaching materials. Others. have 
evolved new ways to organize students for instruction in groups 
of various sizes. Finally, a fifth group has concerned itself 
with the training of teachers both in college and on the job, - ” 

Why have these changes not taken place sooner and why are they 

taking place now? It is Hilda Taba’s opinion that public schools have 

• . ‘ . <. 

been growing too fast to allow them to give much time or effort to 
developing curriculum. They have, been too harassed with problems of 
growing enrollments, mass attendance, and a shortage of teachers, build 



ings, and finances to make significant changes in curriculum, According 
’ * 

to Taba, it is a wonder that schools have been able to do as much as 



^■Edwin Fenton, The New S ocial Studies (New Yorks Holt, Rine- 
hart, Winston, 1967), p. 3, 
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they have for as many as they have.^ 

Taba further stated that the reasons for the rapid change taking 
place in curriculum today are numerous and as yet not fully understood. 
However, she feels that the strongest forces causing us to make radical 
changes in, our curriculum come from the radical changes in technology 
and culture.-* 

It is axiomatic that one of the universal goals that all these 
changes is aimed at is to make social studies courses more meaningful 
and relevant to the life experiences of the student. 

A modern-day definition of social studies clearly indicates this 
concern f or re levancy . For example, Cecil Parker defines social studies 
as, "... that .phase of the school curriculum concerned with the relations 
of human beings to one another and to their environment." 4 * In the 
past social studies meant the study of history and perhaps some geog- 
raphy. Today it is increasingly reflecting all branches of social 
science and developing a growing emphasis upon the behavioral aspect. 

' ' ' . I ' • 

According to Bruce Joyce , "... the three primary sources of social 

studies are found in the- needs of the student himself., the needs of 

% , \ ' 

the society in which he will be a citizen, and in the social sciences 



themselves 
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Therefore, curriculuni developers are beginning to 



s\ 






\j 

-Hilda Taba, Curriculum Development Theory ; and Practice (New' 
York: \Harcourt, 1 Brace &. World, 1962)., p. 1. 

\ -• 

3 Ibid ., p. 3. 

^J. Ce^cil Parker, T. Bentley Edwards, and William H. Segeman, 
Curriculum in America (New York; Thomas Y.. Crowell Company, 1962), 
p. -295. T ' 
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^Bruce ^Joyce, Social Studies Extension Service Unit , One ; What 

;ulum A ppVroach for 

Associates, 1966), p. 1. 
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Curriculum A pp'roaeh for Social Studies (Chicago: Science Research 
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